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evolution," a course which, in broad outline at least, is deter-
mined by the past history of the race.
Such a doctrine, if true, must be of profound importance
in education. Many have stated and sought to apply the
dictum that the child must learn as the race has learned.
Goethe gave it perhaps its fhst explicit statement when he
said, "Although the world in general advances, the youth
must always start again from the beginning and as an indi-
vidual traverse the epochs of the world's culture." Hegel
supported the position thus: "In the progress of the school-
room we may recognize the course of the education of the
world, drawn, as it were, in shadowy outline" \ while one of
the famous educational maxims of Herbert Spencer was that
"the education of the child must accord both in mode and
arrangement with the education of mankind considered
historically." Clearly these philosophers and educationists
believed that such a doctrine was a fundamental principle
of education. As Plato, in order to discover the nature of
justice, had to construct a state in which he hoped to find
individual justice " writ large," so many educationists hope, in
the broad sweep of history, to find cc writ large " the develop-
ment of the individual.
Ziller, a pupil and disciple of Herbart, gave the doctrine
its first explicit application to educational practice in his
** culture-epoch" scheme; and it was owing chiefly to his
somewhat narrow and circumscribed interpretation that
the doctrine for a while fell into disrepute. Criticisms of
recapitulation in education are many; but it seems to the
present writer that they are levelled at foolish and unimagina-
tive applications of the principle rather than at the principle
itself, which stands on solid rock. With the advent of modern
psychology, indeed, and with the careful scrutiny of and reflec-
tion on teaching method so characteristic of modern pedagogy,
the doctrine has emphatically reasserted itself, and bids fair to
become generally accepted as a cardinal principle of education.
Mr Benchara Branford, for example, a firm believer in
recapitulation, is not so much concerned to deduce it from
philosophical, psychological, or biological principles as to

